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Africa is one of the linguisti cally most diverse zones of 
the world. Taken as a whole, it is also the poorest part 
of the world. Given the relati onship between literacy 
levels and economic development, one of the decisive 
questi ons for the conti nent is how to manage the mul-
ti lingualism of African societi es without undermining or 
even negati ng the possibility of economic growth and 
development. 

In this address, I shall focus on the work of the African 
Academy of Languages (ACALAN) as well as that of sig-
nifi cant government and non-government initi ati ves to 
treat linguisti c diversity as a resource rather than as a 
problem. The address will consider questi ons of defi ni-
ti on, standardizati on and harmonizati on of varieti es as 
well as the promoti on of vehicular, cross-border lan-
guages in diff erent sub-regions of the conti nent. It will 
also describe in some detail the work in progress with 
respect to the core programmes of ACALAN and consid-
er the possibility of joint approaches and projects with 
other parts of the world, such as the European Union, 
the Council of Europe and initi ati ves in the Americas and 
Asia in the context of the global hegemony of the Eng-
lish language.

 Neville Alexander

University of Cape Town 
South Africa 

Sunday, August 24

18:00-19:00 Uhr
CCE West Europa

Evolving African Approaches to the 
Management of Linguisti c Diversity

The address will analyse South Africa’s relati vely recent 
and acknowledged innovati veness with respect to lan-
guage planning and policy development, as well as the 
numerous challenges it faces in att empti ng to realize the 
policies in practi ce.

In conclusion, the debate about the usefulness, or not, 
of language planning as a professional practi ce will be 
problemati sed and the dangers of over-elaborati on, on 
the one hand, and planning naivety, on the other hand, 
reconsidered.
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The internati onal comparisons carried out through the 
OECD’s Programme for Internati onal Student Achieve-
ment (PISA) project have provided policy-makers with a 
snapshot of the educati onal achievement of fi rst and sec-
ond generati on immigrant students in countries around 
the world (Stanat & Christensen, 2006). Major variati on 
is evident across countries in the school performance of 
diff erent groups. Previous research within countries has 
also shown considerable inter-group variati on. This pre-
sentati on will examine the patt ern of results both from 
the PISA data and other studies that have been carried 
out during the past 20 years in order to (a) establish the 
phenomena that require explanati on, (b) arti culate the-
oreti cal models that are capable of explaining the data, 
and (c) criti cally examine the policy implicati ons of the 
research and theory relati ng to immigrant and minority 
group school performance.

The presentati on will argue that societal power rela-
ti ons, and their manifestati on within the school through 
patt erns of identi ty negoti ati on, are an integral compo-
nent of any adequate explanatory model. The policy im-
plicati ons of this positi on will be contrasted with those 
arti culated by the Transatlanti c Task Force on Immi-
grati on and Integrati on (2007) on the basis of the PISA 
data. As outlined in the quotati on below, the Task Force 
focused primarily on linguisti c explanatory factors and 
corresponding linguisti c interventi ons implemented ex-
clusively in the majority language of the society as the 
foundati on for policy designed to improve minority stu-

dents’ academic achievement. Excluded from consider-
ati on were sociological/sociopoliti cal determinants of 
minority students’ academic diffi  culti es and the kinds of 
interventi ons that would address these causal factors:

The reports recommend that lawmakers focus on poli-
cies that bring children of immigrants into the educa-
ti on system by the age of three, immerse them in the 
language of their host countries, provide language sup-
port through both primary and secondary school within 
a clear framework, and aff ord more fl exibility to move 
between academic and vocati onal educati on. (htt p://
www.migrati oninformati on.org/transatlanti c/)

Drawing on research conducted with minority group 
students in a variety of sociolinguisti c contexts, the 
presentati on will argue that multi literacies pedagogy 
provides a more adequate framework for addressing 
underachievement among minority groups than inter-
venti ons that focus only on students’ presumed defi cits 
in the dominant societal language.

 Jim Cummins

University of Toronto
Canada

Monday, August 25

11.40-12.40
CCE West Europa

The Role of Multi literacies Pedagogy as 
a Conceptual Framework for Reversing 
Educati onal Underachievement among 

Minority Group Students
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Current scholarship on language and communicati on 
has largely been culturally monological rather than dia-
logical and diversifi ed. In this keynote, I respond to this 
sorry state by arguing for the reconstructi on of Eastern 
paradigms in favour of multi culturalism in discourse re-
search.

To that end, I fi rst criti que the ethnocentrism of the case 
of Criti cal Discourse Analysis, then point to the cultural 
realiti es of the Eastern discourses, i.e. the discourses of 
Asia, Africa, Lati n America and other subaltern, Third 
World societi es, and fi nally demonstrate the unique in-
tellectual accomplishments of the Eastern world useful 
for the study of their discourses. In conclusion, I outline 
the basic requirements for the new paradigms and the 
corresponding acti on strategies for the reconstructi ve 
work.

 Shi-Xu

Zhejiang University
China

Tuesday, August 26
12.00-13.00

CCE West Europa

Reconstructi ng Eastern Paradigms
of Discourse Studies
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Die Mehrsprachigkeit erscheint in der so genannten 
„Ersten Welt“ noch immer als ein weitgehend proble-
mati sches Konzept. Diese Problemati sierung lässt sich 
kaum von Erkenntnissen, insbesondere linguisti schen, 
beeinfl ussen, die die Zweifel an der Mehrsprachigkeit in 
Frage stellen, denen gegenüber diese Zweifel sich aber 
off ensichtlich als resistent zeigen. Der Vortrag wird im 
ersten Teil eine Spurensuche nach Gründen für diese 
Unbeeinfl ussbarkeit unternehmen. Sie führt in die Kon-
sti tuierung des europäischen Nati onalstaats-Konzepts 
und entwickelt aus ihm heraus die Modalität des Nicht-
Dürfens von Mehrsprachigkeit als Konsti tuens für die 
politi schen Erfordernisse der nati onalisierten Moderne.

Der zweite Teil des Papiers fasst die linguisti schen Er-
kenntnisse zur Mehrsprachigkeit in systemati sierender 
Absicht zusammen. Dabei geht es um die Modalität der 
Möglichkeit von Mehrsprachigkeit in einem individuellen 
wie in einem gesellschaft lichen Sinn. Die Mehrsprachig-
keit wird mit Blick auf die drei zentralen Dimensionen 
von Sprache untersucht: die zweckbezogene oder teleo-
logische, die wissensbezogene oder gnoseologische und 
die identi tätsbezogene oder kommunitäre. Dabei wäre 
es naiv, die Möglichkeit von Mehrsprachigkeit als etwas 
zu konzeptualisieren, das sich quasi von selbst, natur-
wüchsig umsetzen könnte oder würde. Vielmehr wird 

die Möglichkeit von Mehrsprachigkeit als Anforderung 
an gesellschaft liche wie an individuelle Arbeit gesehen.

Der dritt e Teil des Vortrags konfronti ert die Möglichkeit 
von Mehrsprachigkeit mit der gesellschaft lichen Realität 
der Gegenwart – sowohl der der „Ersten Welt“ wie der 
derjenigen Teile der Welt, die sich in den Emanzipati ons-
bewegungen des 20. Jahrhunderts aus deren Hegemo-
nie – mehr oder weniger effi  zient - herausgelöst haben. 
Das Augenmerk wird dabei exemplarisch auf den indi-
schen Subkonti nent einerseits, den europäischen Konti -
nent andererseits gerichtet.

Aus der Analyse der postnati onalen Konstellati onen wird 
die Modalität der Notwendigkeit von Mehrsprachigkeit 
für das Projekt einer diff erenzierten Weltgesellschaft  
entwickelt. Deren kommunikati onsethische Fundierung 
bedarf einer Diff erenzierung des Verständigungshan-
delns, die den regressiven Rückfall in nati onalisti sche 
wie ethnizisti sche Identi tätsmodelle ebenso verhindert, 
wie sie die Gefahren einer repressiven Negati on dessen 
meidet, was in der sprachlichen Konsolidierung entf alte-
ter Sprachenpotenti ale gesellschaft lich gewonnen wur-
de. Aus solcher Deonti k der Mehrsprachigkeit ergeben 
sich Konsequenzen sowohl für die kommunitäre wie für 
die gnoseologische und die teleologische Dimension 
von Sprache.

 Konrad Ehlich

LMU – Munich/Berlin 
Germany 

Wednesday, August 27
12.30-13.30

CCE West Europa

Modalitäten der Mehrsprachigkeit
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The concept of “third place” or “third culture” (Kramsch 
1993) has been conceptualized under various names in 
various disciplines in the social sciences. This paper re-
views the ways in which thirdness has been theorized in 
applied linguisti cs and how it has been used in the teach-
ing of language, literacy and culture. It fi rst takes stock 
of current structuralist and emergent post-structuralist 
noti ons of thirdness: semioti c relati onality and ‘third 
meaning’ (Peirce 1898/1955, Barthes 1977), ‘dialogism’ 
in philosophy and literary criti cism (Bakhti n 1981), third 
‘space of enunciati on’ in cultural studies (Bhabha 1994), 
‘third culture’ in foreign language educati on (Kramsch 
1993) and the noti on of ‘thirding’ in literacy pedagogy 
(Guti errez et al. 1999, Kostogriz 2002). The paper then 
reviews current att empts to capture the language/cul-
ture relati on in cross-cultural communicati on studies, 
sociocultural theory and intercultural learning research. 
It takes note of a persistent structuralist perspecti ve that 
retains the polarity Self /Other despite att empts to reach 
a third place that would be neither the culture of origin 
nor the target culture. It discusses some of the thorny 
issues facing structuralist research in ti mes of globaliza-
ti on. Globalizati on, that has been defi ned by Pennycook 
(2007:25) as “a compression of ti me and space, an inten-
sifi cati on of social economic, cultural and politi cal rela-
ti ons, [and] a series of global linkages that render events 

in one locati on of potenti al and immediate importance 
in other, quite distant locati ons”, presents a challenge 
to structuralist theories of third place. How are we to 
analyze the data of linguisti c and cultural practi ces in 
decentered, multi dimensional contexts of communica-
ti on? And what kind of culture should we teach when 
we teach language: the historical culture of an ethnic 
or nati onal community? The communicati ve culture of 
internati onal exchanges? The hybrid culture of transcul-
tural fl ows? And on what grounds can language users 
hope to achieve mutual understanding? The paper in-
troduces the post-structuralist noti on of symbolic com-
petence (Kramsch 2006, Kramsch & Whiteside 2008) – a 
crucial dimension of both communicati ve and intercul-
tural competence – that makes thirdness the prerequi-
site for interhuman understanding. With its emphasis 
on the subjecti ve, historical, stylisti c and performati ve 
dimensions of meaning-making, symbolic competence 
becomes the very manifestati on of thirdness in applied 
linguisti cs. Thirdness in turn becomes the principle of vi-
able scienti fi c inquiry and sound pedagogic practi ce.

 Claire Kramsch

University of California, Berkeley 
USA 

Thursday, August 28
12.00-13.00

CCE West Europa

Third Places in Applied Linguisti cs 
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Studies on bilingual and multi lingual skills and situati ons 
have brought about a great change of perspecti ve in 
various areas of linguisti cs, in general fostering the de-
velopment of a more global and less dichotomous view 
of an individual’s language competence and ability to 
manage this competence at a social level (for instance in 
insti tuti ons like schools, but also in companies and pub-
lic administrati on offi  ces in areas where there is a high 
degree of multi lingualism).

“Multi lingualism”, which is becoming more and more 
fashionable a term, tends to be used as an umbrella 
term covering studies on situated topics at a social and 
insti tuti onal level, at an interacti on-discourse level and 
at a personal level as well as being used to refer to in-
nate abiliti es that are biologically rooted. The paper will 
take this situati on, which requires clarifi cati on, focus on 
the change of perspecti ve that many of these studies 
have provided for linguisti cs over the last decades, and 
then propose research areas based on these points.

Certain key concepts which can be referred to in order 
to explain such a change of perspecti ve are:

• cultural and linguisti c diversity: the awareness that 
linguisti c diversity is an intrinsic characteristi c of Eu-
rope is gaining strength; evidence is provided by Eu-
rope itself, as opposed to other regions of the world, 
which demonstrates an unusual ability to manage a 
situati on that is so complex and yet is concentrated 
in such a small space;

• the historical foundati ons of multi lingualism: over 
the centuries Europe has been characterized by vari-
ous types of multi lingualism, not just since the mi-
grati ons within and beyond European borders; con-
sequently from this research has tried to develop a 
wider view concerning language skills;

• cultural awareness is a key term that refers to how 
much is culturally founded in the topics linked to 
multi lingualism: if it is natural to have innate abili-
ti es to learn several languages, it is also natural to 
develop these abiliti es in language contact, in other 
words in real contact through interacti on.

The second part of the paper aims to off er an overview 
of several subjects that seem to be incomplete or that 
should be developed in the future with the aim of es-
tablishing research that is, to a great extent, based on 
multi lingualism. With this in mind, I will refer to some 
suggesti ons that I was able to make while working as 
a member of the European Commission’s High Level 
Group on Multi lingualism.

 Rita Franceschini

Free University of Bozen-Bolzano
Italy

Friday, August 29
14.30-15.30

CCE West Europa 

Multi lingualism: Research Opportuniti es


